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Introduction 

By September 1, 2000, and annually by September 1 of each school year thereafter, each school 

district is required to adopt a professional development plan.  The purpose of the plan is to improve the 

quality of teaching and learning by ensuring that teachers participate in substantial professional 

development in order that they remain current with their profession and meet the learning needs of their 

students.  The plan also ensures that teaching assistants and long-term substitutes are provided the 

opportunity to participate in the professional development program of the district.  For the purposes of this 

plan, the term “teacher” represents teachers, teaching assistants, and members of Pupil Personnel Services 

(PPS). 

 

The professional development plan should include: 

● a needs analysis, and goals, objectives, strategies, activities, and evaluation standards for 

professional development in the school district 

●  how the school district will provide all teachers professional development opportunities directly 

related to student learning 

● teachers' expected participation in professional development 

● the alignment of professional development with New York standards and assessments 

● the manner in which the school district will measure the impact of professional development on 

student achievement and teachers' practices 

● how the District will track the New York State Education Department professional development 

requirement for teachers and teaching assistants 

● how the school district will provide a mentoring program 

  

The plan should be developed through collaboration with a professional development team, the 

majority of which are teachers and should include the superintendent of schools or his or her designee, 

school administrators upon designation by the administrators' collective bargaining organization; teachers 

upon designation by the teachers' collective bargaining organization; at least one parent, a curriculum 

specialist, one representative of a higher education institution, and a representative of a professional 

development organization.  The PDP will be reviewed after one year and will have multi-year reviews. The 

professional development plan should be adopted annually by the Board of Education at a public meeting. 

The Plan also must be sent to the New York State Education Department. 

The PDP includes guidelines from the New York State Education Department relative to the 

underlying philosophy of professional development, the continuing professional development requirement, 

and the mentoring program. The PDP committee has also included in the PDP Plan recommendations for 

professional development. 
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Guiding Principles for the PDP 

The New York State Education Department provides guidelines for fulfilling PDP requirements.  

This PDP includes guidelines and suggestions from the New York State Education Department as well as 

from the PDP Committee. 

Guiding Principles from the New York State Education Department 

The design of professional development should be a result of a district's professional development 

planning process. Enhanced teaching and learning is the foundation upon which individuals and districts 

should plan the content of all professional development. 

● Subject matter content of professional development activities/experiences is clearly connected to 

the NYS Learning Standards. 

● Professional development activities/experiences are planned with the NYS Teacher Standards as 

an underpinning. 

● Professional development activities/experiences should respond to student achievement data 

including state and local assessments. 

● The professional development planning process is dynamic, reflecting teaching staff needs. 

● Professional development results in an increase in teaching staff knowledge and understanding, 

teaching staff skillfulness, and teaching staff professional values. 

● Professional development activities/experiences are assessed on an ongoing and continuous basis 

for intended impact. 

● Professional development is, to the greatest extent possible, site-based and connected to daily 

school experiences. 

● Professional development enables the teaching staff to deepen their knowledge base and remain 

current in their content area and instructional strategies. 

● Teaching staff learning opportunities are clearly constructed, based on effective teaching 

research, and involve educators in the design and implementation of such opportunities. 

  

Content of courses, workshops, and other professional development experiences should be directly related 

to: 

● enhancing teacher subject matter knowledge 

● teacher  knowledge, use and application of appropriate teaching techniques 

● broadening and enhancing teacher abilities to apply more accurate and appropriate assessment 

methodologies 

● enhancing teacher skills in effectively managing individual students and classrooms in both 

heterogeneous and homogeneous settings 

● Procedures for requesting and approving courses and workshops shall be in accordance with the 

District’s policies and procedures. 
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Guiding Principles of Greenburgh Central School District 

Effective professional development provides opportunities for teachers to increase their knowledge 

and skills in relevant areas. The opportunities should be aligned with District goals, appropriate, timely, 

comprehensive, continuous, and reflective. The PDP Committee feels that each professional development 

day should:  

● provide time for individualized professional preparation both before the students arrive in 

September and in the week before the end of the school year 

●  be designed to meet the training needs of teachers, build upon previous training, as appropriate, 

and to improve student achievement 

●  be based on best practices 

●  utilize the expertise of the staff 

●  provide a selection of workshops from which to choose 

●  reflect an ongoing commitment to all initiatives and provide opportunities for study, reflection, 

and/or inquiry 

● involve the preparation and participation of administration 

●  be conducted in a professional setting that is conducive to learning 

●  continue to permit, encourage, and accommodate state and national training and conferences 

●  provide professional development throughout the year to give teachers the opportunity to take 

back to the classroom new knowledge and skills 

● provide multiple opportunities for horizontal and vertical, inter and intra articulation 

● involve all professional stakeholders and BOE members 

● include presenters whose presentations are relevant to the specific needs of GCSD. 

Continuing Professional Development Requirement  

Effective July 1, 2016, the New York State Office of Teaching Initiatives Professional 

Development was replaced by Continuing Teacher and Leader Education (CTLE) Requirements. Holders 

of professional certificates in classroom teaching service, educational leadership service and Level III 

teaching assistant certificate holders are required to successfully complete 100 clock hours of acceptable 

CTLE every five year registration period. 

The following categories of activities are suggestions of the New York State Education Department 

for meeting the needs of school districts in building teacher and teaching assistant capacity. (Not all 

suggested activities are intended for Level III teaching assistants.) It is important to note that this list does 

not necessarily represent the activities that Greenburgh Central School District will approve and/or accept. 

● Analyzing student data and student work to determine needed changes in the delivery of 

instruction 

● Participating in reviews of class performance data over time to make decisions about one’s own 

professional development, based on student outcomes 

● Collaborating with other teachers and teaching assistants to examine case studies of student work 

and development 

● Participating in courses and other learning opportunities delivered from many providers, such as 

institutions of higher education, teacher centers, BOCES, school districts and independent 

professional development service providers 
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● Coursework linked to improvement of instructional technique or content knowledge, which may 

or may not be in pursuit of a teaching or advanced teaching degree 

● Completing coursework for more advanced certification or certificates in additional areas or in 

accordance with teaching assignment requirement for extension to certification 

● Participating in regional scoring of State assessments, assessing student portfolios 

● Creating and assessing teacher portfolios 

● Engaging in research projects (includes online research) 

● Curriculum planning and development 

● Developing or collaborating on the development of new programs and instructional methods 

● Service as a mentor, support teacher, helping teacher, or peer coach 

● Service as a cooperating teacher for a student teacher or filed internships; including attendant 

meetings and processes 

● Participation in study (collegial) circles such as "Critical Friends" activities, structured guided 

reflection activities focused on student learning 

● Participating in formal programs of peer coaching or participation in peer review 

● Participating in Professional Development School activities or other school-college teacher 

development partnerships 

● Serving on CDEP (Comprehensive District Education Plan), or DCEP (District Comprehensive 

Education Plan), or CEP (Comprehensive Education Plan), or other school leadership activities or 

committees. 

● Delivering professional development (e.g. conducting workshops, job-embedded modeling and 

coaching, providing preservice teaching preparation courses) 

● Pursuing National Board certification or recertification (either as candidate or provider of 

support) 

● Service/designation as Master Teacher 

● Engaging in Sabbatical work related to content specialty or enhancement of teaching strategies 

● Teacher of the Year activities 

● NYSTCE "assessor" or test development committee member 

● Development of Statewide curriculum  

● Service as an elected officer in professional organizations 

● Service as teacher center director 

● Service on the State Professional Standards and Practices Board Member 

● Developing and presenting a major paper/Publishing in educational journals 

  

Greenburgh Central School District Activities 

● Training 

○ Co-teaching 

○ IB Trainings 

○ Multi-sensory Reading Approaches 

○ The Writing Revolution 

○ Fountas and Pinnell 

○ Classroom Coaching 

● Faculty meetings 

● Active participation in Professional Learning Communities 

● Curriculum meetings 

● Developing/Maintaining Year-long Consensus and Teacher Maps 

● Mentoring (mentees only) 

● Conferences 

● BOCES courses and workshops 

● Teacher Center courses and workshops 
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● Teacher Center Policy Board membership 

● College courses which promote professional growth 

● Professional development in area assigned, i.e. special education, reading, etc. 

● Test scoring – State tests and diagnostic tests only 

● New Teacher Academy 

● Grade level, department, articulation, and curriculum meetings 

● IB meetings 

● Superintendent Conference/Staff Development Days 

● Committee meetings/meetings (DLC, BLC, SIT, PDP, Curriculum Committees, BOE 

Committees, etc.) 

● Conducting workshops 

● Professional Association meetings 

● Grant writing 

● Visitations 

Professional Development Initiatives and Topics 

Through the needs assessment, the PDP Committee identified professional development topics that 

were relevant and/or local, state, or federal mandates.  There are district-wide and building level goals and 

objectives that seek to increase student achievement by increasing teachers’ knowledge and instructional 

skills relative to topics such as: 

● All content area learning standards including Special Education and ESL 

● Assessment and use of data 

● Compliance Training and SAVE Legislation 

● Social, emotional, and character development 

● Health, wellness, and safety 

● The International Baccalaureate 

● Literacy 

● Numeracy 

● Technology 

● Arts Integration 

 

The District utilizes the International Baccalaureate as its K-8 instructional framework.   It is the 

umbrella under which all content areas are integrated.  Infused in the framework of all P-12 curricula are 

the Arts and Technology. 
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The International Baccalaureate (IBO):  The International Baccalaureate Organization (IBO) requires that 

teachers and administrators participate in IB authorized conferences and workshops. There are three levels 

of training and sub-divisions within Levels 2 and 3 which provide information in the areas of inquiry, 

assessment, etc.  The District provides opportunities for those who attend conferences to share the 

information to their colleagues upon their return. Online workshops are also available through IBO.   The 

District participates in workshops provided by The Guild of IB Schools (GIBS) which is a consortium of 

IB authorized schools.  Inter-visitations amongst schools are encouraged.  In addition, monthly meetings 

are held for building coordinators and administrators in order to share promising practices and challenges.   

 

The Arts: Through the District’s Arts-in-Education program, artists who are experts in their art form 

collaborate with teachers who are experts in curricula and child development to develop integrated units 

that support the International Baccalaureate framework and the High School program. Professional 

development in this area is provided in the planning sessions and in the modeling that takes place when the 

artists are working in the classrooms.  Additional training is offered through our partnerships with the 

Westchester Arts Council, the Burns Film Center, the Music Conservatory of Westchester, and other arts 

organizations. In addition the Westchester County Arts Leadership Association provides annual staff 

development workshops for our certified art and music teachers. 

 

Technology:  Rapid advances in technology are putting new demands on educators and students. Through 

the International Society for Technology in Education (ISTE), The National Educational Standards for 

Teachers (NETS.T) sets the bar for the integration of technology in education. The NETS.T defines the 

fundamental concepts, knowledge, skills, and attitudes for applying technology in educational settings. 

 

What follows are the Essential Conditions for the Standards to be implemented. 

ACCESS – Educators have access to current technologies, software, and telecommunications networks 

● Access to current technologies, software, and telecommunications network is provided for teacher 

education faculty, classes, and field sites, including technology-enhanced classrooms that model 

environments for facilitating a variety of collaborative learning strategies 

SKILLED EDUCATORS – Educators are skilled in the use of technology for learning. 

● Teacher education faculty are skilled in using technology systems and software appropriate to 

their subject area specialty and model effective use as part of the coursework. 

PROFESSIONAL DEVELOPMENT – Educators have consistent access to professional development in 

support of technology use in teaching and learning. 
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● Personnel in teacher education and field experience sites are provided with ongoing professional 

development. 

TECHNICAL ASSISTANCE – Educators have technical assistance for maintaining and using the 

technology. 

● Technical assistance for teacher education faculty and students is readily accessible and includes 

expertise in the use of technology resources for teaching and learning in P-12 settings. 

CONTENT STANDARDS AND CURRICULUM RESOURCES – Educators are knowledgeable in their 

subject matter and current in the content standards and teaching methods. 

● Technology-based curriculum resources that address subject matter content standards and support 

teaching, learning, and productivity are available to teacher candidates. 

STUDENT-CENTERED TEACHING – Teaching in all settings encompasses student-centered 

approaches to learning. 

● Teacher education faculty and professional teaching staff model student-centered approaches to 

instruction in education coursework and field experiences. 

ASSESSMENT – There is a continuous assessment of the effectiveness of technology for learning. 

● Teacher education faculty and professional teaching staff model the integration of teaching and 

assessment to measure the effectiveness of technology-supported teaching strategies. 

COMMUNITY SUPPORT – The community and school partners provide expertise, support, and 

resources 

● Teacher preparation programs provide teacher candidates with opportunities to participate in field 

experiences at partner schools where technology integration is modeled. 

SUPPORT POLICIES – School and university policies, financing, and reward structures are in place to 

support technology in learning. 

● Policies associated with accreditation, standards, budget allocations, and personnel decisions in 

teacher education programs and field experience sites support technology integration.  Retention, 

tenure, promotion, and merit policies reward innovative uses of technology by faculty with their 

students. 

 

The Mentoring Program 

School districts are required to include their mentoring program for new teachers in the Professional 

Development Plan. The mentoring program must include procedures for selecting mentors, the role of 

mentors, the preparation of mentors, types of mentoring activities, and the time allotted for mentoring. 

 

The mentoring plan for Greenburgh Central School District will be provided to all who are new to the 

profession or new to our school district. The mentoring plan will also be available to second/third year 
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probationary teachers or select tenured veteran teachers who may have a concern raised about his/her 

performance.  What follows is the description of the Greenburgh Central School District Mentor Program. 

 

Greenburgh Central School District Mentor Program 

Purpose Greenburgh Central School District is committed to the improvement of instruction. Two programs 

exist in the district for the purpose of facilitating faculty members to become even better teachers. The 

Greenburgh Teachers' Federation and the Board of Education support the concept of peer assistance, 

coaching, and mentoring. The purpose of this program is to improve the teaching skills of experienced or 

inexperienced teachers, to suggest and offer instructional strategies, and to orient, develop and support the 

inexperienced teacher. In order to facilitate the Mentor Program a Mentor Coordinator will be appointed 

and will be the contact person for the program.  

 

Who Shall Receive a Mentor?  

● Any new teacher 

● Any teacher new to the district 

● Any probationary teacher/TA as needed 

● Any year-long leave replacement 

● Any new administrator 

 

Selection and Matching 

When all the applications are submitted, the Mentor Coordinator shall meet with the GTF and an 

administrator to review the applications and make recommendations concerning the qualifications of the 

mentor candidates and matches with mentees.  By August 1, the Mentor Coordinator shall receive a list of 

all teachers who are eligible for a mentor. This list shall be provided by the Superintendent or designee.  

Once mentor applicants have been approved by the BOE, the Mentor Coordinator shall meet with 

administrators to match mentors with mentees. A list of mentees will be shared with GTF and the Assistant 

Superintendent. Every effort shall be made to match mentors and mentees within the same building and 

grade/content area.In the event that the mentor is not in the same building, every effort will be made to 

release the mentor for mentoring responsibilities. At the New Teacher Orientation, the Mentor Coordinator 

will provide an orientation of the mentoring program for new teachers and review the District Mentoring 

Handbook. 

 

Exceptions 

If there are tenured teachers new to the District, the Mentor Coordinator shall make half-time assignments. 

It is the expectation that if mentors are needed every effort shall be made to provide them. If there are 

mentees that would benefit from two separate half-year mentors the mentor coordinator will arrange (ex. 

An art mentee be assigned to a half-year building mentor and half-year art teacher mentor.) 

 

Administrator Mentors 

Administrators hired after July 1, 2018 shall receive a mentor selected from the GAO unit and agreed upon 

by the superintendent or designee and the unit president. Absent an internal mentor, the GCSD may identify 

an external mentor. 

 

Mentor-Mentee Assignment  

The Mentor Coordinator will notify the Mentor and the Mentee of their assignments. This shall occur at 

or before the New Teacher Orientation. Every effort shall be made to match Mentor and Mentee 

according to school, grade level and subject area. If the Mentee has a choice he/she should inform the 

Mentor Coordinator of his /her choice. If the Mentee has no choice the Mentor Coordinator shall assign 

the Mentor.  
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Mentor Program Coordinator 

The Mentor Program Coordinator will supervise the Mentor program. The Mentor Program coordinator 

will have the following qualifications and responsibilities: 

● Qualifications:  

○ Served as a mentor at least three times  

○ At least ten years of teaching experience  

● Responsibilities:  

○ Facilitates the assignment of mentors to teachers  

○ Acts as a liaison between new teachers, mentors and administration  

○ Conducts periodic meetings of mentors and new teachers  

○ Conducts an evaluation of the Mentor Program and reports to the GTF and the 

Superintendent and/or designee. (See appendix). 

○ Facilitates and maintains the confidentiality of the Mentor teacher relationship  

○ Assists and supports mentors  in fulfilling their responsibilities  

○ Collects the logs of the Mentors two times a year and forwards them to the Assistant 

Superintendent. 

○ Serves on district wide committees  

 

Mentors 

Mentors shall be recognized as resources amongst an array of professional development resources. Mentors 

must have at least three years of successful teaching experience in Greenburgh Central School District or 

another school district as a priority for such classification. They must have training in a recognized model 

of peer coaching/mentoring. They should possess and demonstrate the ability to diagnose strengths and 

weaknesses in instructional strategy, reinforce, refine and enrich instructional strategies in order to guide 

and assist teacher growth. Mentors should demonstrate and be recognized for their human relations skills.  

In general, Mentors: 

● must be trained as a mentor 

● must have a minimum of three successful years teaching experience in Greenburgh Central School 

District or another school district 

● must mentor directly at least 1 period in a 6 day cycle 

● must maintain a mentoring log which will be required for compensation  

● must attend 2 New Teacher Institute sessions 
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Teaching and Assignments:  

If a Mentor is selected to perform mentoring, he or she shall receive the following to facilitate these duties:  

● The Mentor and mentee shall receive one release period in a 6 day cycle to conduct mentoring 

sessions 

● The Mentor shall receive the contractual stipend agreed upon when all hours have been completed  

● The Mentor shall keep a log of the mentoring activities which took place. This log shall be available 

monthly for review by the Mentor Coordinator and Central Administration.  

● Consideration for a common planning period will be given.  

● The mentor and mentee shall meet with the principal to arrange where and when mentoring sessions 

will take place each week. 

● The principal shall support mentors/mentees with class coverage should they need to observe a 

teacher. 

 

The Mentor shall:  

● Keep all knowledge gained from the Mentor relationship strictly confidential.  

● Not participate in the evaluation of any teacher the Mentor has mentored within the district for a 

period of three years.  

● Participate in the in-service programs designed for Mentors. 

● Attend beginning of year (September) and end of year (June) New Teacher Institute sessions (date 

and time to be provided by Mentor Coordinator at the beginning of the school year) 

 

Mentor-Mentee Relationship  

The Mentor has been trained in a special professional development program. He/she has demonstrated 

outstanding teaching ability and has been recommended by colleagues for this role. A Mentor is a teacher 

with many years of teaching experience in Greenburgh. He or she has been trained to facilitate and 

develop the skills you will need to become an excellent teacher. The Mentor is here to guide and coach 

you through your first year. The Mentor's direction is solely to you and for you. His/her broad based 

knowledge of instructional strategies will be made available to you at your mentor meetings and in 

classroom visitations. The Mentor will offer suggestions, ask lots of questions, and will help you focus on 

important instructional skills.  

 

The Mentor has agreed to maintain a very special relationship which is nonjudgmental and above all non-

evaluative. You will enjoy confidentiality because the Mentor is there to be diagnostic and prescriptive. In 

other words, if something doesn't seem to be right, the Mentor will help you to determine what is wrong 

and how to fix it. Of course the Mentor is there to help you build upon the positive skills you already have. 

The Mentor is someone you can trust. If there is a problem do not hesitate to confide in your Mentor. 

Remember you are new and that means you may have questions and some concerns.  

 

What if the Mentor and Mentee are not compatible?  

If a problem arises between the Mentor and the Mentee, he or she will immediately notify the Mentor 

Coordinator who will meet with both parties. If a solution can be worked out, the Mentoring shall 

continue. If not, the Mentor Coordinator shall make an appropriate change if possible. If no change is 

possible, then the Mentor Coordinator shall make a decision about an alternative support system.  

 

Mentor-Mentee Responsibilities:  

Meetings  

The Mentor will meet with you for at least one period in a six day cycle, allowing time for the Mentor to 

discuss any questions or concerns that you might have. You will have to log the activities and the amount 

of time spent. The mentee is required to initial the logs after each session. 

 

Classroom Visits 
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Classroom visits will be designed to fit your needs. Several models have been helpful to mentors and new 

teachers. These models are suggestions; other arrangements can be made. 

 

The mentee visits the mentor  

The mentee might wish to visit the Mentor to observe classroom management, room arrangement, 

curriculum ideas, or just to see another person work.  

 

The mentor and the Mentee teach together 

You and your Mentor may choose to plan and co-teach. 

 

The Mentor Visits the Mentee  

You will find it helpful having the Mentor visit your classroom and give you feedback. The 

discussion could center on the areas that would be most helpful to you. 

 

The Mentee Visits Another Teacher  

You should visit the class of another teacher in the same school on the same grade level. This 

visitation should allow for the exchange of ideas, materials, curriculum, and sample lesson plans. 

These materials should be discussed with the mentor and ideas about instructional strategies should 

be exchanged.  

 

Release time for these visitations will be arranged by the Mentor with the support of the principal. 

 

You and your Mentor will maintain a log of your meetings and the topics discussed. The purpose of this is 

to document Mentor Mentee contact and to track the NYSED professional development requirement. The 

log is in the Appendix of this document and is available digitally by the mentor coordinator. 

 

Peer Support for Experienced Teachers 

The Mentor Program is a program designed to assist the experienced teacher who is experiencing difficulty. 

This teacher has received in writing a notice of an administrative concern or has received an unsatisfactory 

rating. This program is meant to provide non-evaluative peer support. This program is entirely confidential.  

 

Support Process 

● The teacher involved shall receive a list of Mentors.  

● If the above teacher chooses a Mentor as a means of improvement, he or she shall connect with 

the Mentor Coordinator. 

 

Confidentiality  

The Mentoring Program is absolutely confidential, and the relationship between the teacher and the 

Mentor shall be considered privileged.  

Mentor Coordinator Application Process 

A teacher who wishes to be a mentor coordinator should submit to the Assistant Superintendent’s office:  

1. Letter of Intent which includes 

o Why you want to be a mentor coordinator 

o A brief description of your experiences as a teacher and a mentor    (i.e. positions 

held, contributions made, etc.) 

o Why you would be a good mentor coordinator 

o Peer letter of recommendation 

o Any other relevant information 

 

2. Documentation of mentor training through Edith Winthrop Teacher Center 
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Mentor Application Process 

A teacher who wishes to be a mentor should submit to the Assistant Superintendent’s office:  

1. Letter of Intent which includes 

o Why you want to be a mentor 

o A brief description of your experiences as a teacher (i.e. positions held, contributions 

made, committees served on, courses you have taken in the last three years to support 

best practices in the classroom) 

o Why you would be a good mentor 

o Peer letter of recommendation 

o Any other relevant information 

 

2. Documentation of mentor training through Edith Winthrop Teacher Center 

Recommendations  

● Conduct professional development throughout the school year and on half days. 

● Conduct articulation meetings throughout the year 

● Involve faculty in the identification, choice, implementation, and preparation of new initiatives. 

  

● Evaluate the effectiveness of new initiatives. 

● Develop a PDP for administrators which should be aligned with the teacher PDP. 

● Adopt a District calendar which reflects the best practices for professional development.  
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